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Glossary
ASER

Annual Status of Education Report

CLDP

Community Leadership Development Program

DND

Do not Disturb

EDMC

East Delhi Municipal Corporation

HM

Head Master

HOS

Head of School

IVRS

Integrated Voice Response System

MBMK

Mera Bachha Mera Kissa

MCD

Municipal Corporation of Delhi

NAS

National Achievement Survey

NCERT

National Council of Educational Research and Training

NDMC

North Delhi Municipal Corporation

NGO

Non Governmental Organisation

PTM

Parent Teacher Meeting

RTE

Right To Education

SDMC

South Delhi Municipal Corporation

SDP

School Development Plan

SLO

Student Learning Outcomes

SMC

School Management Committee

SVP

School Vision Plan

SVS

Saajha Vishleshan Sabha
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Preface
A young team with a diverse background is held together due to their shared belief in the roles
which parents play in learning of children. Our first step, as an organization, was derived from
this shared belief in the role of parents. A desire to enable parents from underprivileged
communities to participate in learning of children eventually translated into a project with the
Municipal schools. Starting with home and community visits to understand the context, and
subsequently training the parents, we learned, and replicated our interventions in across 75
municipal schools. Parents, who were once a key stakeholder in learning of children soon
became a partner for us. We have now started to identify them as champions, ambassadors for
what Saajha does and its beliefs.
The report covers our work with the parents to engage them in learning. Started from school and
community visits, the program now spans multiple projects including creation of School Vision
Plans, Saajha Vishleshan Sabha, Parent-teacher meetings, Mera Bachha Mera Kissa, and
Summer Camps.
We hope that the report is able to provide you a brief summary of our work with parents, and our
efforts to enable them to participate in learning of the children.
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PART I:
School Vision Plans
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EXECUTIVE SUMMARY
The Right to Education (RTE) Act, 2009 mandates School development plan (SDP) to be created
, which provides a format to jointly implement annual plans for improving the schools. To
complement this further, Saajha has designed a more comprehensive intervention, School Vision
Plan (SVP), which not just ensures that the members of the School Management Committees
(SMCs) are able to focus on infrastructure related issues, but also on learning outcomes of the
children. SVPs are implemented through a five-step process beginning with a Vision alignment
of all SMC Members, through a SMC Meeting specifically called for the purpose. This is
followed by setting of annual goals, and targets of the school. These targets are sub-divided into
smaller actionable tasks, that is assigned to different SMC members for completion. This is then
followed by periodic reviews to assist the SMC members in implementing and monitoring the
plan. SMCs monitoring and implementing the plan.
We were able to facilitate SVP formation in 26 out of the 64 schools with which we were
working, while another 13 of them have been monitoring the plans regularly.
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Context and background
A year-long plan, specific implementation steps are then decided jointly by the SMCs to ensure
that the plan is monitored and implemented.
The preparation of SVP is a multi-step process with various stakeholders involved at different
levels. SVP is a year-long plan, consisting of detailed steps for implementation for the goals set
by the SMC for development of the School.
The Need for SVP
School Development Format, which has been specified by the Government different covers
almost as many as 34 different components, a few major ones of them are
• Classroom structure
• Condition of classroom
• Electrical Equipment
• Drinking water
• Toilets
• Student Attendance
• Admissions
• Teacher training
Saajha had made a more comprehensive format that complies the requirements under RTE along
with focus points on learning outcomes of children.
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Process of forming SVP
The process of formation of SVP begins with a SMC meeting where a resolution is passed for
creating a vision plan. SMC members discuss the present condition of the schools and fill the
document to objectively assess the improvement required in the school. Based on the assessment,
a vision plan is made such as “80% of parents are able to engage at school level to improve the
learning of the children”.
Once the vision is jointly created by the SMC members, areas of improvement are
identified.Specific vision plans are made, for which monthly tasks are set. These tasks are
divided among SMC members, who take charge of making strategies and continuous monitoring
of action steps.
The detailed process comprises of 5 stages
1. VISION
The SMC discusses to form a vision for the school, for the next one year. Based on this vision,
the SMC selects areas where interventions are required. These areas can include community
involvement, parental involvement or classroom environment.
2. ONE-YEAR GOAL
SMC members fix the goal for one year on the basis of the vision and set the targets.
3. TARGETS
SMC members breakdown the one-year goal into six, three and one-month goals. For each of
these, targets and division of responsibilities is assigned to SMC members for the first month.
4. ACT
Once School Vision Plan is created, responsibilities are assigned to SMC members and task
based committees are formed. For example a committee of 4 SMC members will work on
parental engagement. These committees work on their assigned tasks for one month, document
their work and organize a review meeting. SMC members fill the attached monthly review
meeting format.
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SMC members start working on the goal for which they are responsible, as per the plan. For
example, a member responsible to improve PTMs conducted in schools in order to reach the
vision of 80% parental engagement. He/she will plan with the collaboration of other SMC
members to increase the participation of parents.
5. REVIEW
A review of the goals achieved in the first month is done to evaluate the progress on each goal.
Based on this, responsibilities are divided and plan is made for the next month. This review
process is then repeated each month.
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Execution of School Vision Plan
During the year, one vision was identified across all schools where Saajha facilitators work
intensively. This year's SVP marked parental participation as a key goal.
Once the SMC members were aligned with the vision, monthly goals were defined, action steps
are made and reviewed. The SMC members followed a 3-step process to implement the plan.
1. In each month, SMC members identified three or four areas of responsibilities and divided
the responsibilities among themselves.
2. After one month, SMC members reviewed the defined agenda and highlighted with three
colors. If the goal achieved, they pasted a “Green Dot” in the column of “kya hua (What has
happened)” and if it was in progress stage, highlighted with “Yellow dot” and if the goal was
pending, they highlighted with “Red Dot”.
3. In the next month, SMC tried to complete the “Yellow and Red Dot” goals.
4. This ensured that the progress and challenges faced are tracked on a monthly basis, thus
ensuring effective implementation of the plan. The tracker format is provided below –
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A total of 26 schools were able to create SVPs, 10 from East, 7 from South and 9 from North
Delhi Municipal Corporation. The detailed list is provided in Annexure I.
Setting Agenda for SVP
This is achieved through the following –
• A visit around the school undertaken by SMC Members
• Agenda is discussed in a SMC meeting
• Finalized the agenda with the consensus of all the members
Here are few instances of how school finalized the agendas:
1. In Chauhan Banger Urdu 1 and Urdu 2, SMC members took the round of the entire building
and conducted the meeting with school staff and Principal to identify the goal to achieve the
vision. It was found that attendance of a few students was extremely low. School and SMC
parent members mutually agreed on this agenda to collectively work on the issue of
absenteeism
2. A few schools focused on the agenda of assessment of reading level of students and
sanitation issues.
3. In one of the schools, SMC members took round of the entire school. SMC members took
the round of entire school and discussed the problems with staff. Post that, they were able to
finalize two goals for one month. They charted this out on a sheet of paper and placed it
outside the Principal's room.Then they finalized two goals for one month and wrote down on
the chart paper and pasted outside of the Principal room.
• Goal 1: Motivate Parents of the children with very low attendance
• Goal 2: Arrangement of safe drinking water for students in the school. There was a
requirement of two separate water tanks, one for washing hands and the other for drinking.
To ensure that the goal has been achieved or not, the agenda would have discussed in the next
meeting and made further plans accordingly.
For instance, there was an agenda decided to bring a new water tank for safe drinking water for
children. To complete this agenda, SMC parent members required an order in the order book.
This agenda was discussed in the SMC meeting and a resolution had been passed for this.
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Challenges
1. Discontinuation of key stakeholder during the implementation of SVP resulted in delay or
halt in achieving the goals. For instance, in Chauhan Bangar school, Urdu and Hindi, the
Principal retired. Therefore, the agenda was not accomplished. Convenor has transferred to
another school in Chauhan Banger School, Urdu- 2 and Janta Majdoor Colony School. Most
of the SMC members has also changed. Entire team was new in this school.
2. Lack of support and coordination of government officials, school authorities caused
hindrance in completion of tasks.
3. Most of the schools don't refer to SVP at regular intervals.
4. SMC parent members are not very action oriented.
5. There are shortage of teachers in the school.
6. Preparing SVP, Implementing and reviewing it is a long process or time taken process.
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Highlights and Learning from SVPs
In Feb. 2019, SMC parent members of Sundar Nagari F2-1 raised the agenda of low attendance
(10 or 20 %) of Parents in the PTM. SMC decided to work on the agenda with the objective to
increase the parents’ attendance in PTM by 10%. SMC members visited door to door houses in
community to motivate parents resulted in 30 % attendance increased in PTM. It was surprised to
see thrice the number of parent members than expected in the meeting.
A rubric, provided in annexure has been devised to track the progress of the SVPs. The first stage
(Level-0) is when the SVP is introduced to the SMC members. At the second stage, the school
head prepares the plan, and the SMC members are told about this in the SMC meeting. At the
next stage, SMC tries to understand the problems faced in the school and suggests steps in the
SVP. At the fourth stage, Saajha facilitator helps to identify steps to be added into SVP, timelines
are set for the goals chosen and goal is kept in mind while preparing plans. At the fifth (most
advanced) stage, goal is given a priority in the SVP and plans are based on data. A committee is
setup for each goal and plan is reviewed every six months, post which, next steps are decided.
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School Vision Plan - Data
Prior to beginning our interventions, none of the schools had made any progress on SVPs. Our
interventions have facilitated SVP formation in 32 schools out of 64 where our interventions

Table 1-1

SDMC

Schools under
intervention
22

EDMC

25

17

7

NDMC

17

10

4

Total

64

32

13

District

No. of SVP

Review of SVP

5

2

Around ~160 SMC meetings were held across schools to enable 26 schools to draft the SVPs.
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Annexures
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Schools where SVP was made
District
EDMC

School Name
Chauhan Banger Urdu 1st
Chauhan Banger Urdu 2nd
Chauhan Banger Hindi 1st
Janta Mazdoor Colony 1st
Jafrabad 1st
Jafrabad 2nd
Nand Nagari- E1
Nand Nagari- E2
Jyoti Colony -1
Jyoti Colony-2

SDMC

B-3,Raghubir Nagar-Ist
SDMC B-3,Raghubir Nagar- IInd
SDMC Vishal Enclave
Sunder Nagari F2-1
Sunder Nagari 1-1st
Nawada Village -1
Nawada Village- 2

NDMC

Kamla Nagar, E-Block
Shakurpur- G Block
Bharola School
MalikPur School
E-2, Jahangirpuri School
Nehruvihar Girls Schools
Timarpur School
Azadpur-2 school
NehruKutiya School
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PART II:
Saajha Vishleshan Sabha
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Executive Summary
SVS or the Saajha Vishleshan Sabha focuses on joint audit of the reading level of children
undertaken by the parent SMC members and the teachers. Standard ASER tools are used to
categorize the reading ability of child into five categories based on ability to read a letter, word,
sentence, paragraph and story.
The process of conducting SVS in a particular school is completed through seven distinct steps,
each taking at least a day to complete. The first step focuses on planning where SMCs and the
school staff are convinced about the importance of the joint audit. During the next step, members
understand the ASER tool for assessment. The third step, assessment is conducted with children
for evaluation of their reading levels., while the fourth step, analysis of data received from the
assessment results. The subsequent steps sharing of the results with SMC and parents to further
take subsequent steps for improvement., help SMCs and the parents to take subsequent actions,
based on the findings of the assessment. The steps are undertaken in three phases – Pre, During
and Post, the actual assessment.
Saajha facilitators have taken SVS in a total of 42 schools with the SMC with the data collection
still in progress. In a sample analysis of ~3,400 assessments of children in Grade V, an additional
10% to 20% children were able to read sentence, paragraph and story with a Grade II
Competency.
There are a few challenges with the SVS too – availability of teachers and parents is often not
concurrent. Further, parents are often hesitant about participating in the activity. However, the
intervention in itself has been seen to have a significant impact on reading of children, and we
are working to further streamline it.
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Design of the project
Saajha has designed SVS to evaluate the reading levels of children. The effectiveness of SVS is
supported by meausuring its parameters on the Growth rubric (Added in annexure A). This helps
identify the positive growth in decision making and participation of SMC parent members in the
School. The need was realised since there is no specific test or tool available for primary level
students; the focus has been only school curriculum based assessments
SVS is conducted to encourage parents to initiate a conversation on reading levels by making
them relate to the assessments directly and in a transparent manner. Also, the parent would be
able to understand his/her child’s reading level through a simpler form of structured levels rather
than the school report cards which many parents find difficult to comprehend.
It takes a minimum of six days to complete the entire process; planning, designing,
implementation and analysis of SVS. The process of conducting SVS goes through six phases
which eventually culminates in a plan of action towards improving the assessed reading levels.
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Table 1-2
Phase

Action

Planning

Conversation in SMC meeting is guided by facilitators of Saajha,
towards the need for assessing reading levels and how it will help
in overall development of the school.
The role of stakeholders (Principal, Teachers, parent members of
SMC) at each stage is decided and plan for assessment along with
post steps are discussed.

Understanding

The SMC members and volunteers from community are given a
training to understand the ASER tool and how to interact with
children and parents during the assessment.A training for them is
also organised to make them understand how to enter data in the
pre and post assessment tests.

Assessment

SMC members, volunteers and teachers assess the student’s class
wise and fill in the data in the prescribed format.
On the same day the data is compiled.

Analysing

The data received is analysed on the basis of criteria specified by
the ASER tool, by facilitators at Saajha and forwarded to the
Research and Learning Lead at Saajha.

Sharing

The compiled information gathered from the assessment is shared
with parents of students of the school.
This is accompanied with suggestions for parents to support
children at home level through activities for the improvement in
reading level.

Action steps

Class level and school level interventions are planned by SMC and
teachers in order to improve the reading level.
Requirements for learning support are discussed and action plans
made.
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Execution Plan
The above mentioned phases can be divided into three phases of implementation: Pre, During
and Post. The three phases are described below in detail:
PRE-PHASE
During the pre-phase the concept of SVS is re-introduced in SMC meeting by Saajha facilitators
who guide the agenda towards reading level of students and encourage members to identify the
need of assessing present reading level to start working on it.
Tool used:
SVS is conducted using the ASER (Annual Status of Education Report) tool (Annexure B). This
tool has been pretested and used in various schools to assess the ability of students to read Hindi
and Urdu and solve arithmetic sums.
The ASER reading assessment tool of Hindi and Urdu consists of 4 levels: letters, words, a short
paragraph (Standard 1 level text), and a longer "story" (Standard 2 level text). The students are
marked at the highest level which they can do comfortably. The subject assessed in each school
is based on the medium of instruction used in the school.
The ASER Math tool consists of four levels: Number recognition (1-9), number recognition
(11-99), two digit subtraction with borrowing, and three digit by one digit division. The child is
marked at the highest level which she can do comfortably. Maths is assessed in those schools
which demand that the assessment in the particular subject be conducted.
In order to ensure that the students were not memorising the words after hearing from their peers,
different ASER tools were used with different students.
Target schools:
All schools have had previous experience of SVS, where in it was seen that after initial months
the action steps decided after SVS were not followed through. Hence, the choice of ensuring
compliance to post SVS Plan of Action was given to SMC members and teachers.
The following steps where undertaken to choose schools to conduct SVS:1. School where SMC is active, that is they welcome innovative ideas, have good coordination
among each other and rate high on the growth rubric.
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2. Schools where teachers are supportive and invite parental participation. They also required
support to improve the teaching aids by knowing the reading levels of Students.
This was confirmed by Saajha facilitators by regularly attending SMC meetings, home visits to
the households of SMC members and interactions with the teachers.
Once such schools were listed by the facilitators, they attained permission to attend the
upcoming SMC meeting to pitch the idea of SVS.
In the meeting, as soon as the plan for conducting the SVS is decided in the SMC meeting, the
teachers are requested to follow the plan of action. A staff meeting is conducted to fix date for
assessment of students in accordance with the availability of teachers, Principal and SMC
members. As SMC members were responsible to conduct the assessment, in case the number of
literate members in the SMC members was noticed to be inadequate, then volunteers were
recruited by them.
In some schools, SMC members who were illiterate supported the other members in tasks such
as - managing discipline in classes, distributing sheets, coordinating with school staff etc.
To further support in conducting the SVS, a group of volunteers were raised by using personal
contacts. This volunteer base comprised of senior class students, and Champion parents.
1. Before conducting the SVS, a training is provided to SMC members and volunteers, where
they are introduced to the ASER tool. they are oriented and explained on how the tool is used
and what each level signifies. They are given a data sheet and process of filling the sheet is
explained. After this, classes in which the parent members and volunteers have to assess the
children are divided among them
2. The parents whose children are to be assessed are invited through various mediums like calls
from SMC members and teachers, announcements in assembly, talking to parents who come
to pick and drop their children in school, etc. Teachers also invited parents through messages
sent through school diary of students and requested confirmation from each parent.
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DURING PHASE
The following checklist was followed during conducting the SVS:1. SMC members and volunteers are given data sheet and ASER tool on the day of assessment
and guided to their respective classrooms.
2. The principal and facilitator ensured that each classroom has at least one teacher present
during the assessment. It is also ensured that each volunteer is accompanied by an SMC
member and a teacher.
3. During the assessment parent members/ teachers/ volunteers list down the reading level of
each child on an Assessment Data document (Annexure C). This document helps keep track
of pre and post data of each student and also helps in assessing the improvement of each
child. The post-test data is filled in a follow up assessment of students after two months
which is generally done after implementation of planned interventions by the SMC and
teachers.
4. On the day of assessment itself SMC members and teachers compile the data and calculate
the total number of children in each class at each level. This helps in supporting the SMC
and teachers in planning further action, identify the reading level of students in the class and
it helps them to strategize as to how to improve the levels.

POST PHASE
The post phase involves the sharing of reading level with parents and implementing of a plan of
action towards improving reading levels of students.
For those parents unable to be in school on the day of assessment a separate class wise PTM is
arranged to share information on the reading level of students. The parent is provided with a
colour coded card according to the reading level of the child: a red card signifies that the student
needs extra support to improve his/her reading level, a yellow card signifies that the student is
able to read but has not attained the requirement according to his/her class and a green card
signifies that the reading level of the child is appropriate to his/her class.A Parent teacher
meeting is organised for parents to share the results of the assessment with them. Along with
this , ASER tool is also shared with parents so that they can assess their child’s reading level at
home and keep track of their child’s growth.
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The parents are given suggestions on how to help the child improve his/ her reading level and
this year the incorporation of technology was a major takeaway in comparison to last year. They
were provided sessions by Google Bolo App team to share the idea that technology based
support through reading apps is also an alternative to traditional reading tools.
In several schools, SMC members volunteered to take classes for students with weak reading
level while sometimes children of SMC members who are from senior classes in the same school
also volunteered to take classes. If SMC members were unable to teach children, they invited
volunteers (graduate or class 12th pass) from the community. Teachers used the data from SVS to
remedial take classes according to reading level of the children.
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Findings
The team of Saajha which works directly in schools operated by MCD: operates in three districts
of Delhi, covering 66 schools. Out of these 42 schools conducted the joint assessment after the
approval of SMC.
Table 1-3
District

Number of schools

Number of children assessed

North

17

2084

East

25

2292

South

24

1563

The data represented here has been derived from the data collection sheet which is filled in after
each SVS. A study of ~3,400 assessments was conducted for children in Grade V and the results
have been summarized below.
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Challenges
While working with multiple stakeholders there are bound to be several challenges which also
come as a source for innovation and learning. The challenges listed here are a compilation of
challenges faced by the stakeholders at different levels of their engagement in the joint
assessment.
School level

• It is difficult to finalise a date for SVS, when the Principal, majority SMC members and
Teachers will be available in school in tandem with ongoing school activities.

• It was observed in a few schools, that even after agreement before conducting the SVS the
teachers were not supportive and did not complete the pre-tasks for example :filling
information of children in data format. This was owing to the fact of their prior commitments
and prioritisation of school administrative work. This further resulted in more pressure on the
SMC parent members and Saajha facilitators to execute the process of SVS on their own.
SMC level

• A prevalent problem seen in SMCs was the absence of adequate number of literate parents in
SMC who could take assessment of children.

• SMC members due to several reasons were absent on the day of assessment or on the day of
training.

• The data format sheet is used to ensure uniformity in the data but it was seen that SMC
members were not filling the format according to specifications, for example marking tick
instead of writing reading level of student.

• The SMC took the responsibility of raising volunteers to take remedial classes but, it becomes
difficult to do this as very few people from community agree to come to school on a regular
basis to volunteer.
Parent level

• The assessment of children in front of their parents was seen as a means of ensuring
transparency. It was later discovered that parents were hesitant to come to school on realising
that they would have to be part of a literacy assessing activity. Additionally, most parents
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being daily wage labourers are unable to invest their time in school related activities during
their working hours.
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Learnings
• In previous years the assessment would be planned for March end, around the time of final
exams, so as to know the reading level of students before they move to the next class. This
would become hectic for the school and it would become to get their permission. Hence, the
assessments were moved to the beginning of the month of April.

• SMC members who conduct the assessment understand the lack in School Learning Outcome
and become confident to discuss the quality of learning of the school in SMC meetings. This
also motivates SMC members to volunteer and devote their time in school learning related
activities.

• The transparency associated with the joint assessment led to parents becoming more interested
in the result of SVS rather than the result of written exams. This also encouraged parents to
request access to student’s answer sheet of exams in several areas.

• For SMC members who miss the training a separate training would be provided on the day of
assessment. At the same time, some SMC parent members would display interest in
conducting assessment in the class of their own child.

• It was easy to pitch the idea of SVS in schools where the SMC members have been associated
for a longer duration.

• Parents who couldn’t attend PTM’s were interested in attending the SVS, as they see PTM as
a platform which will be more discussion based rather this was more action based- where they
could actually see the performance of their child. This further helped them to realise the kind
of support the child needs.

• Few parents also acknowledged the need of monitoring the child’s learning levels on a regular
basis and how merely sending to schools or after-school tuitions won’t lead to the
development of the child.

• Few HMs appreciated the concept of SVS and since it was initiated by a NGO they had the
space and liberty to fit the plan in their school functioning, whereas they usually have to
adhere to guidelines and stick to mentioned principles.
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• Teachers get their students actual reading level from SVS and they used this data in Mission
Buniyaad. (that is conducted during Summer Vacations).

• Ripple effect was seen in certain schools where SVS was conducted in the previous academic
year, SMC requested Saajha facilitators to repeat it in the current academic year.
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Next Steps
The joint assessment sees the juxtaposition of three interventions by Saajha: SMC meetings,
Parent Teachers Meeting and Saajha Vishleshan Sabha. As it is seen from the challenges and
learning there is a need to strengthen the collaboration between school and parents. At the same
time there need to be innovations which reach the wider parent section of a school.
As part of next steps, the following is being done:1. The inclusion of technology to support learning related activities at school and home level
are being planned. The inclusion of sessions by Google Bolo App in the sharing phase of
SVS were a starting step towards this effort.
2. Ways to figure out support from government is being tracked. If SVS becomes part of the
overall policy and is supported by a circular, it will be easier to implement and maintain
regularity.
3. New design strategies to conduct SVS in schools who didn’t support the idea and showed
disinterest in involving parents. We will target such schools by fast-tracking other Saajha
interventions such as MBMK (Mera Bacha Mea Kissa), SMC role in Mid-day meal
monitoring, infrastructure etc.
4. Saajha is discussing with key stakeholders on ways to include intervention for teachers
which will make them motivated to take the initiative for conducting pre and post
assessments. Along with this, we shall be coordinating with teachers on how to make the
SVS more student-friendly and ways to involve parents actively in the process.
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Annexures
Annexure A
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Annexure B
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Annexure C
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PART III:
Summer Camps
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Executive Summary
Mera Bachhca Mera Kissa (MBMK, My Child My Story) and Bolo app were two major
interventions which were undertaken during the summer camps. Designed as a two-month
program, it focused on enabling parents to participate in learning of children through home-based
activities, and helping children to read better. The planned interventions had five major
objectives –

• MBMK: Support parents to understand and adopt the programme with more enthusiasm
• Bolo app: Support usage of the mobile-app for helping children read better
• We informed the parents about our parents centers which are located in the vicinity of the
schools and their communities. These centers will act as a safe place for the parents and their
children to engage with the Saajha facilitators to discuss, learn and share about varied topics
related to them.

• To make parents more aware about how to connect with their children better
• To understand the challenges, concerns and background of the parents and the communities
for creating a better connect with the schools.
A tentative structure was created, which was deliberately not kept rigid to allow for any changes
that may be required later.The plan for MBMK was focused on weekly activities which the
parents could undertake with the children. These included the story telling sessions, workshops
and events, as well as focus on SVS in the month of June. For Bolo App, the plan was similar
with a session on App usage every week included.
MBMK has been already operational in some schools, hence it was easier to reach out to the
parents. Bolo app, being a new intervention, had faced some roadblocks in reaching out to newer
parents. However, during the execution, MBMK ran into problems with the venues. Eventually,
the program was run for 2 weeks to 1 month in all three cohorts, against the original plan of 2
months. However, Bolo app was run successfully helping parents to use the app.
The camps this year had major learning for us. During the next year, we plan to initiate the
process earlier, while the venues would be arranged. Further, content will be pre-delivered to the
parents, and activities which would engage children will also be planned. The response to the
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camps was positive, especially around the Bolo app. However, a more exhaustive data need to be
collected during the next edition for a more comprehensive overview of impact.
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Introduction
Saajha has been organising summer camps in schools administered by MCD. The schools
administered by the directorate of Delhi also adopted the model of summer camps.
We have been organizing summer camps during the months of May and June each year to engage
students in a fun based learning activities. Summer breaks are considered crucial to connect the
student with the school system. Until 2016, parents were not part of the summer camps, and the
need for involving them was realised to ensure better outcomes of the summer camps. Since last
year, facilitators of Saajha have been organising parental workshops during summer camps on
every Saturday. The aim of these workshops is to support parents with content and tools that
would enable them to improve their child’s learning level.
This year also, summer camps were planned with a focus on parents. Taking inspiration from last
year, we tried to have the summer camp at a little larger scale. The idea was to not have one day
of interaction but to meet the parents thrice a week for interactions and activities.
The activities were focussed around 2 specific interventions of Saajha, called Mera Bachha Mera
Kissa (MBMK – My child my story) and Bolo app.

MBMK:
MBMK is a call-based programme. This programme was started as a pilot project in December
2018, in some selected impact schools with around 500 parents. Some of these parents were
reached successfully but a large portion was yet to respond enthusiastically. The rationale of
keeping MBMK as a part of the summer camp was to try and reach out to the parents who did
not respond to the programme as enthusiastically as expected.Each week, parents are supposed to
make 5 calls to a number provided by Saajha. These calls are divided into 3 types: 1st call for
context setting, 2nd-4th calls for 3 different activities for the week and 5th call for feedback. These
activities are simple home-based activities which parents and their children should do together.
Google Bolo App:
Saajha has partnered with Google in spreading awareness and usage of the Bolo app designed by
Google. This is an app, in which children (and/or their parents) can read simple stories in Hindi.
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The stories have to be read out loud, so that the app can recognise the pronunciation of the
words. If the words are pronounced wrong, the app gives the accurate pronunciation.
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Operational plan
Summer camp was planned for around 45 days from 3rd week of May to end of June, 2019. The
programs were supposed to happen with parents of 3 cohorts where Saajha works in- South, East
and North.
Since, it was the pilot year for conducting the summer camps in the parent centers, we had a
flexible operational plan in each cohort. We mapped out the list of activities to be conducted. The
plan was to try out these activities, and take learnings from the experiences of the camp to
improve the implementation each week. The basic flow looked like the following:
MBMK Weekly Schedule
Month/Days
Monday

Tuesday

Wednesday

May
Story telling session with

June
Train parents to assess their

parents

children's reading levels through

Sharing and counselling

ASER tool
Parent to parent learning and

sessions with parents

sharing classes

Preparation and

Preparation and consolidation

consolidation of activities
Thursday

by Saajha team members
Experimental workshop -

Experimental workshop - 2 MBMK

Friday

1 MBMK
Preparation and

Preparation and consolidation (No

consolidation (No parents

parents activities)

activities)
Parent-parent or parent

Parent-parent or parent child

child Competition /Event

Competition /Event (last Saturday

(last Saturday only)
Holiday

only)

Saturday

Sunday

The parents were supposed to come for the workshops on 3 days/week, barring the last week of
the month, when they were supposed to come for four days (Saturday included). The Mondays in
May were devoted to story-telling sessions with parents. On Tuesdays, sessions on parent-toparent learnings were planned. In this, parents were encouraged to share their stories/problems.
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The task of other parents was to listen to these and suggest solutions/advise from their
experiences. Thursdays were kept for experimental workshops.
Google Bolo App weekly schedule
Month/Days

May

June

Monday

Bolo app

Bolo app

Tuesday

Parent to parent learning and

Parent to parent learning and sharing

sharing classes for parents to

classes for parents to share any problem

share any problem thy face

thy face

Preparation and consolidation (No

Preparation and consolidation (No parents

parents activities)

activities)

Thursday

Experimental workshop - 1

Experimental workshop - 2

Friday

Preparation and consolidation (No

Preparation and consolidation (No parents

parents activities)

activities)

Parent-parent or parent child

Parent-parent or parent child Competition /

Competition /Event (last Saturday

Event (last Saturday only)

Wednesday

Saturday

only)
Sunday

Holiday

The Bolo App plan was quite similar to the MBMK plan. Parents were supposed to come for 3
days/week. In the last week of the month, it would be 4 days.
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Execution plan
The Bolo App plan was quite similar to the MBMK plan. Parents were supposed to come for 3
days/week. In the last week of the month, it would be 4 days.
1. The audience (Parents) and ensuring their attendance:
For MBMK, reaching the audience was relatively easy. Since the program was already
operational parents, we knew who the audience are. The facilitators from Saajha reached out to
these parents by calling them and informing them about the camp. In certain areas the help of
SMC members was taken to contact the parents whose children study in the respective schools.
In the North cohort, posters for summer camp were pasted in front of the houses of SMC
members, so that they get to know about the camp and spread the information. In South cohort,
some of the SMC members were given a list of relevant parents, so that they could contact them
and inform them about the camp.
It was a little more difficult for the Bolo app, because we did not have a list of participant we
wanted to target. But it also presented us with an opportunity because we could approach all the
parents in the community and anyone interested could join the camp. This was done through
going to the community door to door to inform the parents about the parent centres and the camp
being organised in the centres. Often it involved going to each house and talking to parents about
the camps. Help of SMC members were taken for this also.
In all the cohorts, regular phone calls were used to ensure participation of parents. On every
alternate day, on which there was no session, one half of the days in each cohort assigned to
calling the parents and reminding them of the sessions for the next day.
2. Location of the camps:
We were having the camps in 3 cohorts which we work in intensively. Parent centres were being
set up in all the cohorts and one part of the camp- for the Bolo app were scheduled to be hosted
in these centres.
Choosing locations for MBMK was more challenging. It was initially decided that the camps
would be held in either the local Anganwadis or in the house of a SMC parent member. But
eventually, Anganwadis were not involved due to logistical difficulties, such as permission,
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arrangements etc. We interacted with a few SMC members for the venues, and ultimately the
camps were organised in their houses. In the East cohort, it was done in a local school, which had
to be shut down after the School Inspector did not give permission.
3. The activities:
Apart from the two pre-decided themes, each cohort leader planned certain activities such as an
innovative story telling session was designed in the South Cohort wherein parents were
encouraged to narrate stories referring to objects placed around them or used on a daily basis.
These stories acted as a interesting connect on how parents would use them to impart values to
their children.
Parent-to-parent learning was encouraged in the sessions for the parents to share their individual
learnings and experiences, which further supported them to develop problem solving skills. For
example: Some parents turned out to be great cooks, some others prolific at stitching design
Experimental workshops contributed to make the summer camps more engaging. One such
activity was called “coming to circle”. wherein in this activity, parents had to come one-by-one
inside the circle drawn in the middle of the room and share the happiest moments of their lives.
After each one shares their moments, the facilitator would call the others, who identify with the
joy of the particular moment, to join the parent in the circle. Similar activity was done with all
the parents with their most painful moments as well.
On every Saturday of the month, there were fun competitions like drawing competition,
Antakshari or dumb charade to engage the parents and their children. These competitions varied
from one location to another but the main idea was to make the parents and their children
participate in a fun and competitive activity together as a team.
4. Accommodating the unexpected:
Since the plan was open-ended, sometimes unexpected incidents happened. One such incident
was parents coming to the centres on days there were no sessions had been planned. On such
occasions, the facilitators had to improvise certain activities they could do with the parents.
Another unexpected turn was the children coming for the sessions. Since this was not a part of
the original plan, it became necessary to think of new activities to engage the children. In the
North cohort, the children were given games to play to keep them engaged during the sessions.
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Some of the children were also given stories to read from Bolo app. In the South cohort, the
children were kept busy by puzzles which were given to them to solve.
Finally, the operational plan for Bolo app was changed while implementing. This happened
especially in South cohort. The idea was to orient the parents on the app on the Mondays, and to
make them aware about the utility and use of the app, to make them familiar with ASER tools so
that they could decide the reading level of their children before starting to use the app and so on.
On the other days, the plans were more or less similar for BOLO and MBMK. But it so happened
that the parent to parent learning sessions had to be moved to the Thursdays because initially the
explanation of the app and its needs took up the Mondays and Tuesdays. The experimental
workshops had to be scraped consequently. In the latter stages, when the explanation part
reduced, Tuesdays were occupied by story-telling sessions.

Page 46 of 86

Challenges
Although the team was extremely flexible in their operational plan, and very quick to
accommodate any new challenges, there still remained some issues which could not be tackled
effectively. Below mentioned are few challenges faced by the team across all cohorts
MBMK:
The challenges faced mostly during the MBMK program were the following:

• The program started later than it was supposed to, which meant that the summer holidays had
already started.

• Since it was during the summer vacation, a lot of people who are migrant to Delhi, went back
to their homes.

• We had to change the meeting location several times. Ultimately, in 2 out of 3 cohorts, the
program had to be discontinued after 2 weeks of initiation. In the other cohort, it went on for
longer but not to its completion.

• The parents were reluctant to come if they could not bring their children and had to leave them
alone at homes. This aspect was missed during planning and the facilitators had to improvise a
lot due to this.

• Other parents, who were not part of MBMK also turned up in the workshops. But we could no
track them since we already had the tracer created for the parents participating In MBMK.

• The parents had problems in connecting with the activities and as a result they were not being
able to explain them well to their children.
Bolo App:
The challenges faced here were the following:

• The parents were reluctant to come if they could not bring their children and had to leave
them alone at homes. Consequently, there was a lot of improvisation from our facilitators to
accommodate this change. This should have been planned earlier since it was not difficult
to foresee.
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• Not every parent had a smartphone. So the purpose of the exercise was diluted to some
extent.

• A lot of parents did not align with the program because they found no interest. This
happened because we did not take into account their interests while trying to connect with
them.

• Some parents had to bring their children to the center because they could not leave them
alone in the house. But since we did not have anything to keep the children engaged, they
created distraction, especially for their mothers.
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Learnings
From the challenges, we can possibly take a few learnings for the next round. Those are listed
below.
MBMK:
The learnings pertaining to this are as follows:

• Before starting the implementation, we have to ensure that we have one particular location for
the program which will not change throughout.

• We should plan regular meetings and not on alternate days.
• We have to make arrangements to keep children engaged at the venues so that they don’t
disturb the participants.
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Impact
We have been able to consolidate some empirical evidence for impact.
1.

In the East cohort, 10-12 parents turned up for the MBMK workshops. These parents were
irregular callers before the camp. During the camp, they shared that they did not understand
the procedure of weekly calls as it was too complicated. During the one month of the camp,
they called regularly, and talked about their experiences in the sessions. But as soon as the
camp ended they became irregular again.

2. In the East cohort, there were around 20 people in the Bolo app camp. In the South and
North camps, there were around 12 in each. Everyone among them with a smartphone
downloaded the app. According to some of their accounts, they were really impressed by the
app and thought of it as useful. In North cohort, the people downloading the app from the
camp, went on to make about 6 other people to download the app.

Page 50 of 86

Annexures

Page 51 of 86

Page 52 of 86

PART IV
Mera Bachha Mera Kissa
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Executive Summary
Mera bachhca Mera Kissa is a flagship program which is run in the municipal schools by Saajha.
The program focuses on enabling joyful conversation between a parent and their child and was
delivered through weekly call-based support. There were three major objectives of the program –
1. Increasing empathy among the children,
2. Increasing children’s ability to communicate with others.
3. Increasing communication between the children and their parents.
The program was delivered in three phases. During the first phase, a database of 2,000 parents
was prepared out of which 1,600 parents were shortlisted for support in the second phase. They
were categorized on the basis of the support needed and eventually, 600 parents were provided
customized support.
The first phase was launched between September and October 2018, while the second phase
lasted between October 2018 to January 2019. The third phase was undertaken between April
and September 2019 and is still under progress. ~750 calls were made during the event, while
about 100 workshops were undertaken in schools and communities. In addition, ~140 home
visits were also undertaken.
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Context
Parental involvement at home is very crucial for a child’s holistic development. Thus, we are
now in a pursuit to ensure that the first ‘buddy’ for a child is his/her parent. Even when they find
themselves tangled in an unwanted situation they should always feel comfortable in reaching out
to their parents. The assumption that a parent is completely involved in his child’s education was
challenged in our research and thus the workshops that we designed were in sync with how the
approach of our community was towards the schools. We understood that the lack of parental
involvement in child’s learning at home is due to low self-efficacy in parents or time constraints
that they may have.
In 2017, Home Learning growth rubric was introduced at the organizational level. Parental
involvement activities were required to ensure their engagement with children at home.
What is MBMK?
“Mera Baccha Mera Kissa” (MBMK) program as a series of small and simple activities the
children can do with their parents at home. The activities are designed to increase certain nonacademic but important abilities, some for parents but mostly for children. The long-term
envisioned outcomes of the program are the following:
1. Increasing empathy among the children, with whom the program is being run.
2. Increasing children’s ability to communicate with others.
3. Special thrust is on increasing communication between the children and their parents.
Why we invested efforts in this intervention?

• Lack of conversation between parent and child
• Through survey we found that parent- child have only superficial-level conversations relating
to homework.

• Children are at a high risk of developing social-emotional issues
• Development of social-emotional skills is related to improvement in academic record
• MBMK is deemed required to build confidence in parents that they can be part of their
children’s learning.
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Design of the project
The project was designed in three phases.
Phase 1: Create a database of 2,000 parents, and understand parents’ interest and challenges. The
focus was on joyful conversation between parents and the child
Phase 2: Support 1,600 parents and categorize them on the basis of support required.
Phase 3: Provide customized support to 600 parents, measure qualitative impact with 45 parents.
The goal was that 70% parents access the program, 50% access the program actively and 20%
regularly.
Content design
In the first phase, the content involved some amount of imagination which was difficult for
parents to connect with. For example: “What will happen if the colour of our sky changes?” such
activities proved to be creatively incomprehensible for parents to do with their children. They
had hit a roadblock associating with inanimate objects. We therefore incorporated following
feedbacks:

• Parents had hit a roadblock associating with inanimate objects that they couldn’t relate with
their everyday lives.

• Parents and children found the content to be quite dense and heavy.
• If we were to pitch MBMK to the government, we have to use the NCERT activities to create
our content.

• Reminder and feedback calls to parents once a week helps in increasing and improving their
engagement.
The design of activities in the second phase inculcated the feedback from the first phase. This
time we used simple and relatable stories of children wondering about daily life situations. For
example: “What kind public transport our parents and we ourselves have used till now? “
Ultimately, parents weren’t able to relate to the idea of MBMK. Then we moved towards
experiential workshop to introduce MBMK with parents. The group formed a circle and each one
shared one moment of joy and sorrow in their lives with the group.
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Phase – 1 MBMK: SeptemberOctober 2018
Execution plan:

• Database of parents prepared by the facilitator
• NCERT based Content
• Saajha’s calls to Parents
• 3 categories – regular, irregular and DND
• Information of Program gave in PTM
• Categories wise Home visit
Challenges:

• Cost Challenge
• Time Suitability
• DND facilities were activated in parents’ phones
• Team Efforts
• If Parents missed the call there was no option to access the activities on call again
Learning:

• Parents had hit a roadblock associating with inanimate objects that they couldn’t relate with
their everyday lives.

• Parents and children found the content to be quite dense and heavy.
• Parents should be able to call at the MBMK number instead of centralized one-time IVRs
system.

• Reminder and feedback calls to parents once a week helps in increasing and improving their
engagement.
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Phase – 2: October 2018 – January
2019
Execution plan:
In this phase we identified 10 potential model schools across EDMC, NDMC, and SDMC in
which we will track the progress of the program. In each school, one class was tracked for a
month to understand if parents are able to do the activities with the children regularly. For this
the class teachers of such classes and the parents were given interactive tracking sheets.

• Story based content
• Parents call on the MBMK number
• Story based workshop design
• Number shared in every school and community through cards and posters
Flow of calls:
Parents can call on the IVR number

• Call 1 (Monday): Introduction To the Activities
• Call 2 (Tuesday): Details of the 1st Activity
• Call 3 (Thursday): Details of 2nd Activity
• Call 4 (Saturday): Feedback
• Call 5 (Sunday): Feedback on the Activities
Challenges:

• Categorization of parents
• How to ensure that parents are doing activities with their children?
• How to measure impact?
• How to ensure regularity and sustainability of the program?
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Learning:
We understood that the terms like empathy and communication are very broad and abstract
terms, which are extremely difficult to observe and measure. We therefore looked to break these
broad long-term outcomes into more specific short-term outputs which we will look to achieve
through the program. Even doing this is considerably complicated, and some of the criteria may
look similar or overlapping. This is due to lack of one clear and objective definition of the terms.
Significantly, there is a considerable debate among academics and practitioners regarding the
definition of empathy and there seems to be multiple definitions which are used in different
contexts. However, there are certain common elements among these varied definitions.
•

Children can understand their own feelings

•

Children are able to relate to others’ feelings

•

Children can recognise different situations leading to different kinds of feelings for other
people

We have decided to measure the following, to understand ability to communicate:
•

Children can articulate their feelings coherently

•

The children have some people who they can talk to about their feelings

•

The children can respond to situations constructively

For measuring communication between parents and children, we have decided to use following
outputs:
•

Interaction between the children and their parents are not restricted to only the daily routines

•

Parents know how to motivate/appreciate children.
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Cohort-wise data:

Cohort

Calls
Received

East

Parents aware about
Parents unaware about
IVRs calls
IVRs calls
186
135
51

North

278

176

102

South

319

237

82

In addition, data was also collected for potential model schools in each cohort.

Representation of potential model schools (Cohort-wise)

Cohort

Number of
potential
model schools

Number of calls received from
potential model schools

Other
schools

South
North

4

216

82

3

119

159

East

3

105

81

Potential model school-wise data:

Jyoti colony –I

East

75

C4-I yamuna vihar

East

7

Chauhan banger urdu -II

East

23

Kamla nagar E block

North

28

Jahangirpuri E-I

North

38

Nehru kutiya

North

48

B3-Raghubir nagar-I

South

70

Budhella gaon

South

17

Nawada village –I

South

75

Uttam nagar new 2 –I

South

55
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Phase -3: April-September 2019
Execution plan:
We will run the program with around 600 parents in the impact schools across Delhi. We have
chosen around 50 parents among them, to observe for next 1 year, at an interval of 3 months. The
observation will be done through detailed questionnaires consisting of direct questions, questions
to judge opinions and preferences on a scale, reactive questions by giving different situations etc.
We will look to take the data of responses from the children mainly, but for some questions, also
from the parents, other family members, teachers, their friends and peers etc. While the objective
of the study remains same throughout the study, some of the specific questions might change in
successive questionnaires, because of technical issues.

• Story based content
• Experiential workshop for parents in which we establish the need of the program
• Partner specific program
• Qualitative questionnaire to track the journey of five children and their parents for 4 months
• Necessary to listen to at least 45 seconds to progress to the next activity
• Categorization of parents into: active, regular, and irregular.
• Targeted parents 60 in each Model school
Challenges:

• MBMK number is usually misplaced by parents
• Incorrect database of parents
• The timing of the project was not appropriate
• Parents are not available at home during the home visits
Learning:

• Fortnightly update of phone number database of parents to keep track of changing numbers
• Provide weekly call support to parents
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MBMK Workshops

Workshops in School

73

Workshops in Community

22

Home Visits

138

A summary of the calls delivered is provided below –

Home visits
The objectives of home visits were
1. To give content related support as it was a bit dexterous for parents to understand activities
over phone calls.
2. To understand how they engage with the IVRS calls and their children.
Challenges:
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1. In some families, parents weren’t as welcoming and hesitated to share their experiences.
2. Parents were unavailable at home due to their working hours.
3. Some parents insisted to meet in school and not in their homes.
4. Regular parents couldn’t continue due to lack balance in their phones.
Learning:
1. Sharing the experience of home visits with HoS helps in increasing their participation in
parents-related activities in school.
2. Parents need periodic support in accessing the activities of MBMK.
3. The importance of appreciation—of both the parents and children during PTMs or school
visits.
Call Support
Challenges:
1. Lack of familiarity. The parents are apprehensive and hesitant they don’t know the facilitator
behind the call by face or name.
2. The phone call is received in at least 2-3 attempts.
3. Parents give phone numbers of their relatives or elder children who are often not present at
home during the time of call.
Learning:
1. It is imperative to understand and establish confidence with the children regarding MBMK.
2. We should take call-related feedback from children as well.
3. Support of teachers is also significant as they are able to take feedback during their classes.
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Annexure 2
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Annexure 3
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Annexure 4
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Annexure 5
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Annexure 6
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PART V
Parent Teacher Meeting
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Executive Summary
Parent-teacher meeting has been identified as one of the important levers to impact the SMCs.
During the pre-planning phase, the facilitator from Saajha team would finalize the schedule and
the venue in consultation with the SMC members. During the meeting, the agenda would be
shared with all the parents, and a detailed discussion on selected agenda would be then
undertaken. During the year, we were able to facilitate ~125 PTMs across ~60 schools in North,
East and South Delhi. The most common agenda discussed during the PTM was Mera Bachha
Mera Kissa, while Bolo App, SMC reformation, Joint Assessment and School Vision Plan were
other important agenda items discussed. Low attendance and lack of engagement with parents
was a major challenge. To address these, we would try and facilitate PTMs across all schools on
a same day in the next year, and work to engage our champion parents in the organization of the
PTMs.
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PTM Intervention in Brief
The Municipal Corporation of Delhi administers the largest number of schools focusing on
providing primary education across Delhi.
Parent Teacher Meetings (PTM) have been identified as a potential platform to ensure that the
parents and teachers collaborate to improve the learning level of the child.
It provides a space for the parents to understand the school premises, teachers and process
properly. And for the teachers to understand the expectations, and perspectives of the parents.
Increased parent-teacher communication would help bridge the information gap between the key
stakeholders in the holistic development of a child.
Pre Planning for PTM

• Saajha’s facilitators met the principal and teacher convenor of their respective schools, invited
SMC members to discuss the agenda items and plan for the PTM.

• Date and time of the PTM were decided.
• A circular was released by the department which gave certain common agendas to be
discussed during the PTM in all for all schools. The circular has been attached in the annexure
for which the teacher and principal then planned.

• Along with the agenda stated by the above-mentioned circular, our facilitators tried to keep
our specific intervention as an agenda for example- Mera Bachcha Mera Kissa workshop,
Bolo App, etc. The intervention was explained to the principal and teachers and their approval
is sought.

• Additionally, we tried to ask SMC parent members whether they have any issues/agendas/
which could be included as well.
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Execution
FLOW OF THE PTM
Introduction
In every Parent Teacher Meeting, the principal welcomed all the parents and provided an
orientation about the day’s schedule. Either teacher or SMC members were given the
responsibility to record the attendance of parents.
Agenda Sharing
The principal/teacher shared the departmental agendas such as bank account, Aadhaar card,
health and well-being of children, infrastructure issues of school, sanitation etc.
In some schools, the elected representative of counsellor participated as a guest and was invited
to speak to the parents about various issues concerned. As discussed in the pre-planning stage,
Saajha’s intervention were shared by the teacher/principal and our facilitators were then assigned
the responsibility to further explain the intervention to parents.
Saajha tried to ensure that the intervention were in some schools led or supported by SMC
members and roles and responsibilities were divided accordingly. The intention was to empower
other parents and drive the intervention through SMC members.
Steps taken to ensure Attendance of Parents in PTM-

• Announcement in school assembly to communicate with the students
• Principals instruct the teachers to inform the students class-wise so that the students can
communicate with their parents to attend the PTMs

• Teachers/SMC members either write in the diary of the students or give verbal announcement
• When parents come to pick or drop the students, teachers inform them about the PTM
• Duties for taking attendance is delegated- SMC members and teachers take responsibility.
• Training/capacity building for parents sharing. We try to encourage/motivate parent to conduct
a particular session in the PTM. Roles are defined clearly.

Page 81 of 86

Agendas/interventions from Aug 2018- Aug 2019
A. Mera Bacha Mera Kissa
Mera Baccha Mera Kissa (MBMK) program comprises of a series of small and simple activities
the children can do with their parents at home.
B. Bolo App
Designed for primary grade children, Bolo is a new speech-based reading tutor application
which helps to improve their English & Hindi reading skills, by encouraging them to read aloud just as they would naturally do - and giving them instant feedback - even when completely
offline. Parents were made aware about the application during PTM and our facilitators gave
them a demo on how to use the application. Later, our facilitators helped in making sure the
interested parents were able to download the application on their mobile phones.
C. Admissions
Parents were made aware about the admission process in detail. The essential documents
required and specific deadlines were communicated. Parents face many issues regarding the
admission process and this is a significant topic on which information is provided in PTM’s
every year.
D. Result sharing of Joint AssessmentIn order to support parent members of schools to organize reading level assessments on a
periodic basis, Saajha developed the idea of Saajha Vishlesan Sabha (SVS). It proposes the
collaboration between teachers and parents to assess the reading level of students in the school
and plan towards providing learning support to them.
Prior to 2018 the assessments done by teachers and SMC members only pertained to students.
This was done to encourage parents to initiate a conversation on reading levels by making them
relate to the assessments directly and in a transparent manner. Also, the parent would be able to
understand his/her child’s reading level through a simpler form of structured levels rather than
the school report cards which many parents find difficult to comprehend.
The compiled information gathered from the assessment is shared with parents of students of the
school during PTM. This is accompanied with suggestions for parents to support children at
home level through activities for the improvement in reading level.
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E. Report card sharing
Parents were not only given the report cards of their respective children but were helped in
understanding the report in detail. Since a lot of the students are first- generation learners, it is
very important to train the parents on how to assess/read the report cards.
F. RTE awareness
The Right to Education Act, a fundamental right provides for free and compulsory education for
every child between the age group of 6-14 years. Parents were made aware about few sections in
the act through the medium of PTMs.
G. SMC introduction and reformation
During PTMs- new members of School Management Committee were chosen and introduced to
other parents.
H. School Development Plan agendas
According to the Right to Education (RTE) Act 2009, every Government or Government-aided
School is supposed to prepare a mandatory School Development Plan as one of the functions of
School Management Committee. The rationale behind the addition of School Development Plan
in the RTE Act is its holistic view. The SDP is visualized as a comprehensive plan focusing on all
aspects of school e.g. protection of children’s rights, infrastructure, teacher availability,
classroom transaction and child assessments, inclusiveness, etc. Hence, School Development
plan plays an important role in school improvement.
PTMs provide a platform for parents and SMC members to raise agendas/issues which could be
included in the School Development Plan.
I. Mission Buniyaad
Mission Buniyaad was launched in all government and municipal schools to target students of
Class III and Class V in MCD schools. The scheme ran for three months from April to June. The
students were assessed on reading abilities and basic mathematics before being divided into
groups for focused teaching. Under Buniyaad, students were divided into three categories. Those
who perform at par were to be taken into the ‘Ujjawal’ group; those who score medium-level
marks were to be placed in ‘Utkarsh’ while those who were behind their peers were placed in
‘Udyam’. The mission was launched after the National Achievement Survey (NAS) found that
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majority of students between Class III and Class V in municipal corporation schools did not
perform well in science, mathematics and languages.
J. Parental Involvement Activity
Certain activities which the parent can do with their children especially at home were discussed
and shared during PTM’s. The motive was to increase parental involvement at home and ensure
the children and parents are interacting on various topics beyond studies as well and the child is
able to communicate effectively with the parent.
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Challenges
Low attendance:

• Working Parents- Most of the parents were working and unable to come to the school.
• Irregular Day Selection- Many schools did not have a fixed day of PTM which further leads to
low attendance as the parents do not know the day of the meeting in advance.

• Some communities were far away from school- Some children’s communities are significantly
far away from the school and parents are not able to attend PTM because of this issue.

• Lack of engagement with parents/lack of value for them:
• The agendas were highly informative and there was not much space/time for engagement with
parents. There was a lack of creativity in delivering the message to the parents and no new
ideas/activities were planned with them.

• Sometimes there are not enough seats to ensure the parents can sit during the PTMs. A lot of
focus was on making sure to improve the attendance but not much thought was given to
ensure teachers are engaging with parents individually to give feedback about their child.
Limited Time
There was not much time for teachers to be able to engage with parents individually. Most of the
times, there were multiple agendas to be covered and this led to rushing through important
agendas related to the child’s learning. Saajha’s facilitators sometimes had to deliver their
message about interventions in a limited time period and hence was difficult to explain certain
interventions in depth and get direct feedback/inputs from the parents.
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Learning and Insights
Role of SMC Members- At least 1-2 SMC members should lead an agenda/intervention during
the PTM. For this Saajha’s facilitators ensure their roles and responsibility are clearly
communicated to them before the PTM. A practice session with the members really helps to
boost their confidence and prepare them.
Principals/Teachers sharing our agenda/interventionIt is extremely crucial that the principal or teacher shares Saajha’s intervention and highlights the
importance to the parents. The impact of a teacher sharing any intervention is significantly more
than our facilitator alone driving the agenda. The best practice is the teacher/principal sharing the
agenda first, followed by our facilitator sharing the same in detail.
Identify active parents
Parents who show keen interest in the interventions and could possible help in spreading
awareness about it in their community. This helps Saajha in working with these parents ahead to
motivate other parents and get a better understanding of their community.
Mentioning the date of PTM in student’s diary
This is really an effective means of ensuring parents attendance in the PTM. Teachers also
instruct the student to get it signed from their parents.
Keeping a fixed day for PTM
This really helps in ensuring maximum attendance of parents. For example, in EDMC- some
schools have fixed 3rd Saturday of every month as the day of PTM. Parents are able to plan in
advance and ensure their availability when they are made aware of the PTM date in advance.
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Saajha began as a small project covering 60 municipal schools in North and East Delhi. Today, Saajha’s creche has
grown to include 1,300 schools across Delhi, Jharkand and Karnataka. In the process, we have also partnered with
State Council of Educational Research and Training (SCERT, Delhi) and the Tribal Development Department
(TDD), Maharashtra for building systemic capabilities for state-wide projects. .
Partnerships form the core of our vision to enhance parental involvement by creating 10 million parent partners by
2025. Invigorating parental participation has only been made possible through various partners in Delhi, Jharkand
(Tata Trusts, Clnl) and Karnataka (Deshpande foundation, Mantra4Change) - whose support has been essential to
our success.
As we take a moment to celebrate the change which the parents could facilitate, we would like to thank each and
every partner, mentor and well-wisher who has helped us along our journey.

Our Partners

